	Formative Assessments with Tests

Scenario 1 – The Pretest

In Mr. Jacque’s classroom, the learning targets are posted on the classroom wall. Each week, Mr. Jacque points to the chart of targets and reminds the students of which targets they are currently working to master. Each time he begins a new unit of instruction, Mr. Jacque creates a pretest and he posts the relevant learning targets at the front of top of the pretest. The pretest is set up so that each learning target is listed as the ‘header’ to that section of questions; students always know how the questions they are asked to answer connect to the targets for that section. Mr. Jacque then gathers the data from the pretest by individual student for EACH target of the

assessment. He uses the information he gathers to differentiate his process, products, and content throughout the unit of instruction. Students in his classroom maintain a portfolio with a list of their learning targets (mirror image of the poster on the wall) on the front cover of the portfolio. They keep their pretest results in their portfolios and work to gather evidence that they are mastering the targets and are ready for the summative assessment. They develop data charts to track their progress along the way and make decisions about where to best invest their efforts in support of addressing their learning needs.
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Scenario 2 – The Review

Two days prior to a final test for a unit, Señora Muñoz creates ‘laundry day’ in her classroom during which students prepare to ‘clean up’ whatever it is they still might not understand. On that day, students enter the classroom to find different laundry jugs in 4 corners of the room. 

Each jug represents a different stage in their level of readiness for the test:

Tide – students select this detergent if they are believe the tidal wave of information

might drown them. In the Tide corner the learning activities involve a comprehensive

review of the information and/or an activity that might help the learners experience the

information in a different way. Students from the Cheer group often times hang out here

to mentor and find creative ways to represent the information that their peers might better understand.

Gain – students select this detergent if they understand the basics of the concepts taught, but seem to be missing some of the nuances or finer details. Learning activities in this corner involve investigation as students identify the details around which they are unsure and then examine the text, homework examples, internet sources and other classroom resources to gain their answers.

Bold – students select this detergent if they are fairly confident they will pass the unit

exam, but still have a few niggling questions. Often times, Bold activities involve

creating possible review activities for future classes or test questions for the teacher to

consider and then challenging each other, as they might in a game show, with completing their own activities.

Cheer – students select this detergent if they are certain they will be successful on the

exam. Cheer activities involve enrichment activities to extend and refine their learning.

One such activity involves helping the students in the Tide section. Interestingly, a

majority of the students in this category select the option of helping those in the Tide

category. Using their homework as ‘evidence’ as to where they belong, students select the appropriate corner and move toward the laundry jug where they find the appropriate worksheets or activities or instructions to support their continued growth. Students work on these activities for two days and then they take the test. Because “laundry day” is an established practice in Señora Muñoz’s classroom, students come prepared with an understanding of which jug they will visit for that particular unit of study and they get right to work with addressing the responsibilities laid out for that detergent. None of the work generated in these few days ‘counts’ in the gradebook and students readily accept the opportunity to increase their chances of success on the test.
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Scenario 3 – Goal setting (after the test)

When Mr. Fabri returns scored tests back to his students, he always engages them in a self-analysis of their results. Students identify which learning targets they mastered on the test and which learning targets they did not master. Students then select the target areas requiring their attention and create a learning goal and plan of action to address their gaps. Students are welcome to partner with others who are still trying to master those same learning targets. In their plan of action, students identify their own learning exercises or activities that will help them master the content and ultimately ‘prove’ their readiness to retake that part of the exam (e.g. some additional practice questions from the text book or worksheets). With their goal statement and new evidence of learning in hand, students ‘qualify’ to retake the relevant part(s) of the test.

Students do not retake the entire test (unless needed) and the part(s) of the test that they do retake will offer different test questions that link directly to the target area in question. Unless the majority of the class requires additional time and support, Mr. Fabri continues moving forward to the next unit, and those retaking parts of the test either conduct their work as ‘extra’ homework on their own, or they visit his classroom before or after school for additional help.
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Scenario 4 – The Final before the Final

One month before the end of the year, Ms. O’Malley gives a variation of the final itself. The test covers the exact learning targets that will be on the actual final exam, but the questions and prompts are different. Students are required to identify their learning strengths and opportunities for growth and then to spend the next two weeks focusing on their target areas before the actual final. The final is then given two weeks after the pretest (two weeks in advance of the end of the year). At this point, most of the students complete the final and spend the final two weeks engaged in a large and interesting enrichment project. Those students who do not pass the exam then spend the final two weeks identifying and closing their gaps as they prepare to retake the test (different test from the pretest and final exam already taken. The new test has the same learning targets with different questions and prompts).
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Scenario 5 – Multiple Quizzes

In each unit of study, Ms. Weiss gives 4 un-graded quizzes. The quizzes are scaffolded

sequentially to ‘build up’ to student success on the unit test. The quizzes are scored (though not

included in the unit grade) so that students can identify where they need more study and where

they are already successful, and so that Ms. Weiss can continue to gauge where she will need to

spend more time and energy with her instruction to help students be successful on the unit test.

Using this approach, Ms. Weiss has been able to document significant gains in student

achievement in her classroom, nearly closing the achievement gap entirely with 96% - 98%

achievement ratings in all of her units of study.
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Scenario 6 – Monday Quizzes

A team of teachers has agreed to give a quick 5-point quiz every Monday aimed at the targets of

their learning for that week of study. At the end of the day, the team gathers to sort all of the

student quizzes from their various classrooms into 3 piles: 1) students clearly don’t understand

it; 2) students clearly understand it; and 3) it remains unclear if students understand it. At that

point, team members select one of the piles and create a series of learning activities or

experiences to support the learners represented in that pile. On Tuesday, teachers reenter their

classrooms with 3 differentiated options in their hands and students discover the activities they

are to accomplish that week relative to their learning needs. In this scenario, students remained in their individual classrooms and teachers monitored all 3 groups at once. (Variation: In some cases, if schedules align, students move to different classrooms for the week based on their learning needs.) The team of teachers moves about the room throughout the week with student names on their clipboards and monitor student changes in learning readiness with a + (student has it), - (student still does not have it) and ? (still questionable). The team touches base quickly at the end of each day for quick problem solving to help the learners in their room who are not mastering the content prior to Friday’s summative assessment.
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